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INTERMEDIATE VALIDATION RESULTS | CYCLE
NARRATIVE MEDIATION PATH

At the end of the first cycle of the NMP, Sinapsi showed the data concerning thesitbom of the sample,
data collection and the preliminary results in terms of the statistical significance of the methodology adopted.

Description and distribution of the sample among different countries

Following the scoring it was possible to idemtdome indicators that summarize the main results. We
underline that in order to homogenize the results the same scale criteria were used

(eg. For the system of marks in exams: both marks at university and in diploma courses were reported in
tenths).

The ample under analysis at the end of the scoring was made up of 99 participants as follows:

Sample Distribution among different country
m ltaly
M Ireland
Romania
H Spain
Frequency Percentage \Valid Percentage Cumulative Percentage
\Valid ITALY 24 24,2 24,2 24,2
IRELAND 17 17,2 17,2 41,4
ROMANIA 26 26,3 26,3 67,7
SPAIN 32 32,3 32,3 100,0
Total 99 100,0 100,0
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In the following tableyou can make aomparisorbetween the different countriesgardingthe distribution
of subjectsandthe total number oinstrumentsactuallycompleted withineach groupThe total absnce of
any Semantidifferentialscompletedby Ireland should be noted.

Entry Form DS ‘ QS ‘
Italy 24 20 20
Ireland 17 0 16
Romania |26 26 26
Spain 32 14 20
TOT 99 60 82
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DISTRIBUTIONS WITHIN THE TOTAL SAMPLE

GENDER

[ Y=N
[l WOMEN
O Missing

The overall samplés represented bg clear majority ofwomen witha share of over0%. The detailed
analysisof each countrghows the relatedalues.

MARITAL STATUS

Il UNMARRIED
[E MARRIED
[JDVORCED
W Missing

The majority of studentare unmarried These data areonsistent with thdow averageage of the target
group.
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NON_TRADITIONAL

HYEs
ENo
O Missing

Almost 8C0% of thesample is composed aoforrtraditional students These tdents are notlifferentiated
according to thenumber of features that determine their belonging to this diadsct to fall into this
categoryijt is sufficientto have only one featusmongthe manythatqualify a student as nemaditional

LOW ACADEMIC PERFORMANCE

B YES
EnNo
O Missing

31,31%

68% of the students in our sample produced unsatisfactory results in terms of academic performance
measured in marks, credits and a delay in passing exams. On the contrary, 31% of the students €lo not hav
any difficulties from the point of view of academic efficiency.
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DESCRIPTIVE COMPARISON OF DATA

a0 GENDER

MEN
WwoMEN

Count

ITALY IRELAND ROMANIA
COUNTRY

The graph summarizes the different concentrations of men and women in the different countries. It should be
noted immediately that there is an equal disiion in Spain while there is a majority of women, in
particular, in the Irish and Romanian samples. These data reflect the high percentage of women in the target
group and , in the Italian case, the high percentage of women on the Psychology degece cou
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NON_TRADITIONAL

B YEs
[INe)

Count

207

107

o—

TALY IRELAND ROMANIA SPAIN
COUNTRY

In all countries there is a high percentajenontraditional students, except in Romania where there is a
nearly equaldistribution betweentraditional and no#traditional. In particular, the Spanish total is almost
twice that of Romania dreland.

The number ohontraditionalstudentsn Irelandexceedshe overall averageAlmost 90% of the students of
this sub samplare nonrtraditional students. e percentagef nontraditional studentdin Romaniais very
similar to that of Italy: abdu60% of the sampleThe number ohornttraditional studentsn Spain is very
high: 87%o0f the sample.
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1 LOW ACADEMIC
40 PERFORMANCE

B YES
ENo

307

Count

20

107

o—

TALY IRELAND ROMANIA SPAIN
COUNTRY

In this second data box, in which we collect the students that we have defined as underachievers, we see a
different distribution. In Ireland the grpwconsists of students with a low academic performance, in Spain
97% of the students have a low academic performance, while in Romania only 25% of the students have a
low academic performance.

ITALY

The proportiorof students wittalow performancensteadreduce to 50%.

IRELAND

All of thelrish studentareBPA, thatis having alow academic performance

ROMANIA

The numberof BPA students participating ithe Installtraining course is och higher. This percentage

well abovethe average for thimtal sample reachingr’7%

SPAIN

Thehigh proportion of studentwith alow performancelmostcompletelyaccouns for the sample.

The most interesting data however are observed if we compare the two indexes togethieditional and

low academic perform&e) and investigate how they are distributed in the different countries. The
combination of the two indices generates 4 categories:

1) "pure” non traditional (NT) students, that is students who have difficulties in terms of the context which
they belong t@r concerning their background but do not demonstrate any delay in passing exams and do not
encounter any difficulties in the university context (in terms of academic performance);

2) LAP "pure" students, that is students who have a difficulty in termasademic performance but which

do not present any difficulties in terms of the context which they belong to or in terms of their background;
3) "BOTH", that is students that have both features described above;

10
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4) "NO", that is students who do not havéher of the two features described above, not being non
traditional or LAP students.

INDEX x Country
35
30
25
mNO
20
B BOTH
15
H AP
10
ENT
5
0]
ITALY IRELAND ROMANIA SPAIN

In this graph you can see the different types of student concentrations in the different countries. It is noted
that in the Italian group there is a prevalence of TB®" st udents and ANTO stude
"NO" and "LAP" students.

Il reland is instead characterized by an al most tot
percentage of "NT" students and a good percentage of "NO" studenis, shatents who do not have any

kind of difficulty. Finally, in Spain, we observe a high percentage of "BOTH" students and a good
percentage of "LAP" students. The distribution of data, in this case, is similar in Spain and Ireland where
there is a similarcomposition in the sample of students who participated in the INSTALL projectatey
heterogeneity characterizes Italy and Romania.

SEMANTIC DIFFERENTAL

11
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In the following graphsve present the resultd the semantic differentialadministeredduring two stges:
pre-interventionand posintervention.

All the graphics ardllustrated by a factor spacerepresented by threeoordinates thateflect the three
dimensionf: "Evaluatiort (horizontal axis);'Power" ertical axis) and"Activity" (third axisrepresented
asdepth). he sizeof the spheresf conceptsndicatesthe closenesw or distancd r om t he adisAct i v
The spheres representinigje conceptsake ona position and shapkased on théactor scoregcomposite)

within the differentcoordinates.

Within this space you cawbserve the differentvays in whichthe studentshave provided thetimulus
conceptswith different connotationéMyself, Student, Degree Course, and INSTALL training course).

COUNTRY COMPLETE TOTAL COVERAGE RATE
ITALY 21 24 87,5
IRELAND 0 17 0
ROMANIA 26 26 100
SPAIN 15 32 46,9
99
TOT 62

1 50}
;o

ITA DS PRE 1}°ROUND
-

,00 0,50 1,00 1,50

e
n
D

The Italian group in the initial phase considers itself and the service in terms of evaluation and of pleasure.
There is a continuity in the two concegigaluated ( the service and themselves) so they take on a similar
meaning in terms of their connotation for the participants. When the group evaluates the concept of
"student”, this still seems devoid of a connotation as if they have not made a judginditeyconcept of

student does not dominate any dimension, meaning there is not even a clear definition of the role. On the
contrary, the degree course is perceived and rate
it o of f eThisiaitialfst@ate seem's to reflect an emotional positioning of the group mainly in terms of

12
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affiliation, refusal, and acceptance. This dynamics also underlies the INSTALL service that is not yet
perceived as a tool or function in view of a purpose. S&bently we can see a neutral position in the
evaluation of the concept of student, which is still undefined and in the background. The university context
instead is perceived as a representative of a strong power which at the moment it does not g#@ertoposs
oppose.

ITA DS POST 1°ROUND
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o

q
)

s
w
D

The data change radically after the INSTALL training course. You can observe in particular the
differentiation of concepts (separation of the previous overlap of myself and the service) and how both
concepts start to polarize also tlee@nd dimension . In the group there is then a change that emphasizes
aspects of judgment and appreciation of themselves and a reduction of data in respect of the service that
begins to take on an instrumental function. In particular, it is evident thatotiicept of "student” loses its

initial neutrality and begins to differentiate: its role may put up a "force" against the power of the degree
course; in other words, the student's power is perceived as weak but can enter a dialectic with the context. In
summary, it is possible to argue that there has been a change of the group perception about the differentiation
and the role of the service and about the integration of further dimensions previously left in the background.

13
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The group ofRomanianstudens at an early stageonnoteshe experiencalmost exclusively irevaluative
terms The various aspecthat characterizéhe experiencébeing a studenthe degree course, tiservice)
appearundifferentiatedand idealized(everything is very pleasgntEverything that happensccurs within
this dynamicof refusal or acceptanceof opinion, and ofimpressionabout themselves, otherand the
services.Only the student has eonnotation even if mildly, also o the level ofpotential (weak) and as
weakly opposedo "Myself' perceivedas strong.
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The semantic posntervention differential does not present any significant differences compared to the
previous measurement. You can observe (only on the evaluation axis) a displacement of the concept of
mysef in the direction of a more positive evaluation. As a consequence, it is possible to assume that the
training course has produced an increase in the participantsoaétience.

14
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servizio

)

The Spanish grougas an articulatedvision of the trainingexperienceand of the aspectshey have
evaluated.The positive assessmeunf the degreeourse, theservice andhemselvesfor example,s not
limited to thecontrastpleasarunpleasanbut also includeghe assessments of potentiality asadivity. The
role of the studenis undifferentiated/neutraland thisdoes not dominatany dimension In this groupthe
service andhe degree course seemle assimilatedt the level ofconnotation(in termsof strength and
powel), and therefore it ipossible to assume thavithin this groupthe service itselhas beemperceivedas
a deviceof thedegree course (bothe service and the degree course have perteived as "strong", "large
" etc.

15
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The results of the posttervention differential present a significashange, particular as regards the axis of

the activity of the degree course: this change shows an increase of dynamism during the training course.

Even the service loses some power: it is now polarized exclusively on the axis of the assessmenbwnd there

it overlaps the "themselves." Even the student, maintaining his/her position in terms of evaluation, assumes

a more dynamic role. We can assume that a change has occurred in the group at the end of the intervention: a

re-connotation of the service thagas shifted the axis from the continuity with the degree course to an

alignment of the needs of the students but on a more personal level. It seems that the service has been re
15



/) ‘e
B
Education and Culture .

Lifelong Learning Programme
ERASMUS

Feedbacks and intermediate validation result©4.3

connoted as a space for refl ect i eencousemandastugeatdhave o f
gained dynamism.

16
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SATISFACTION

The satisfaction questionnaifeas been used tmeasure not only the t u d satisfastiénwith different
aspectof the service, but also thmportance attachedy the studento a specificchaacteristicevaluated.
This has made jossible to differentiate thmverall satisfactiotbased on the characteristibsemed relevant
by the studentdn particular,it has been possible weatenine indicatorghrough which thecomparison
data will bepresentedWe beginby presentinghe overall datédroken down by country

Satisfaction x Country
B Quite Dissatisfied mAtAll Quite Satisfied
M Very Satisfied W Extremely Satisfied
ITALY IRELAND ROMANIA SPAIN

The overall satisfactiofor the interventionn Italy is very high:ithe responseare distributedetweerfivery
satisfieadd] arifiedremlysyat i sfi edo.

In Ireland the overall satisfaction data is higher: there is a larger number of students answering that they are
extremely satisfied. Even in Romania the overall level of satisfaction is more than satisfactory: the
distribution of data appears similar to theprevious distribution in Ireland.

More complex and varied are the responses of the Spanish students. For half of the sample the satisfaction
fluctuates between extremely and very satisfied. However, there is also a large number of missing data and a
very snall percentage of dissatisfied and uncertain students.

In this graph you can see theerall satisfactioforoken down botlaccording to the responsekthe students

andto the differentountries.

17
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INDICATORS

The combination ofatisfactionwith importancehasallowed us tosingle outnine indicatorswithin which
we have segmentedhe answers that characterites different services ocharacteristics assessed in the
differentcountries.

The indicators are:

1 ) Dissatisfied Relevant The student expsses dissatisfaction with the characteristic evaluated and , at the
same time, considers this to be a very important feature;

2 ) Dissatisfied Indifferent: The student is dissatisfied with the aspect assessed but is neutral with respect to
that aspect (rither important nor unimportant );

3 ) Dissatisfied Irrelevant: The student is dissatisfied with the aspect assessed but does not consider this
aspect to be important;

4 ) Neutral Relevant The student has a neutral position toward the aspect assesseer (satisfied nor
dissatisfied) but considers this aspect to be important;

5) Neutral Indifferent : The student has a neutral position (neither satisfied nor dissatisfied) toward both the
aspect assessed and the importance of this aspect;

6) Neutral Irrel evant The student has a neutral position toward the aspect assessed (neither satisfied nor
dissatisfied) but does not consider this aspect to be important;

7 ) Satisfied Irrelevant: The student is satisfied with the aspect assessed but does not ctinisidepect
important;

8) Satisfied Indifferent: The student is satisfied with the aspect assessed but is neutral with respect to that
aspect (neither important nor unimportant);

9 ) Satisfied Relevant The student expresses satisfaction with the chaistitezvaluated and, at the same
time, considers this feature to be very important.

18
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ACCOGLIENZA
30 RICEVUTA
B Neutrale Indifferente

[ soddisfatto Irievante
[ seddisfatto Indifferente
W soddisfatto Rievante

Count

IRLANDA ROMANIA
PAESE DEL PROGETTO

The welcome receivethy studentsis an important parametén all countriesand the related level of

satisfaction ishigh in all countriesin Ireland,Romania and Spaia minority, even though satisfied, do not
considetrthis aspect to be important.

251 TIMING
M Dissatisfied Indifferent
[ Neutral Relevant
[ Neutral Indifferent
W Neutral Irrilevant
[ satisfied Irrelevant
20 [ satisfied Indifferent
[0 satisfied Relevant
157
-
c
>
[}
(&)
10
5
o

TALY IRELAND ROMANIA
COUNTRY

Additionally, the adequacy dhe timetable$s animportant parameteand it is highin all countrieslIn Italy
there is also gart of the student groupho, even thouglsatisfied, consider thiaspect irrelevantor are

indifferent to it. Furthermorejn ltaly, some studentgidgethe timetables inadequate but, at the same time,
they say that this aspect is irrelevant.
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It should be notedhat asmall number of studentsn Spaindeemthe timetablesrelevantbut areneither
satisfied nodissatisfied.

OPER_REABILITY

[l Neutral Relevant
[H satisfied Irrelevant
[ Satisfied Indifferent
[l Satisfied Relevant

Count

IRELAND ROMANIA
COUNTRY

The reliability of the trainer is a relevant criterion and it has met positive feedback in all countries. A very
small number of the Romanian students consider themselvésineith regard to satisfaction, although

they think that it is an important aspect. Indeed, this is one of the most important aspects according to the
opinion of the interviewees in all the countries.

20



~~— H .

) Feedbacks and intermediate validation result©4.3
Education and Culture
Lifelong Learning Programme
ERASMUS
30 CONFORT
M Neutral Indifferent
[ Neutral Irrilevant
[0 Satisfied Irrelevant
[l satisfied Indifferent
[ satisfied Relevant
207
o
c
=
]
(&]
10
0 T T T T
ITALY IRELAND ROMANIA SPAIN
COUNTRY

Theinterviewees from all countries said they weeagisfied with thecomfort of the room$ut about half of

the target group in Italy and Spain consider this agpadicularly significant. There is a differentiew in
Ireland andRomania.
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30 OPER_KINDNESS

[l Satisfied Irrelevant

[ satisfied Indifferent

[ satisfied Relevant

[

Y .

-
c
3
o]
(&)
10
0 T T T T
ITALY IRELAND ROMANIA SPAIN
COUNTRY

Concerning courtesy, the interviewees are satisfied thaltountries, even ih somecases it isonsidered
aninsignificant aspedtitaly and Spain).

ROOM_CLEAN

[l Dissatisfied Indifferent
[ Neutral Relevant

O Neutral Irrilevant

M satisfied Irrelevant

[ satisfied Indifferent

[ satisfied Relevant

Count

IRELAND ROMANIA
COUNTRY
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The hygiene of thevenue § considereda relevant parametemdit is considered high in the majority of
casesln Italy, for more than halbf the samplét is not arelevant aspect. A small number consider this an
important aspect, although these students consider themselves neither satisfied nor dissatisfied.

Similarly, in Romaniathere is asmall percentagef studentswho feeldissatisfiedbut they corsider this
aspect of no importance.

2o INFO

M Neutral Relevant
[ Neutral Irrilevant
[ satisfied Irrelevant

[l Satisfied Indifferent
- [ satisfied Relevant
) i

Count

ALY RELAND ROMANIA SPAN
COUNTRY

Information is an aspect considered very important by students from the different countries and most of them
are satisfied with it.

A very small percentage in Romania state that this an important aspect, but thdgrcithresnselves neither
satisfied nor dissatisfied.

23
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30+ ACCESS

[ Dissatisfied Indifferent
[ Dissatisfied Irrelevant
[ Neutral Indifferent

M Neutral Irrilevant

[ satisfied Irrelevant

[ satisfied Indifferent

[0 satisfied Relevant

Count

IRELAND ROMANIA
COUNTRY

The accessibilityof the venuds not a very important criterioespecially forthe Spanishltalian, and Irish

students.nisteadhe Romanians give it a greater weigkventhose who aréissatisfiedwvith the distanceof
the venuedo not give importance this aspect

24
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30- CLARITY

[l Neutral Relevant
[H satisfied Irrelevant
[ satisfied Indifferent
[l satisfied Relevant

Count

IRELAND ROMANIA
COUNTRY

The clarityof the trainer isa criterionconsidered satisfactory ammportantin all the countriesPlease note

thata very small percentage sfudentsn Italy consideredhis aspect relevantout they have ndaken any
positionin terms oftheir satisfaction

25
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30+ COMPREHENSION
[ Neutral Relevant
[ satisfied Irrelevant
[ satisfied Indifferent
[l Satisfied Relevant
20
it
[=
=
=]
(&)
10
0

IRELAND ROMANIA SPAIN
COUNTRY

The same ambivalence occurred in the response about the comprehension of the trainer but, in this case, the
neutral position appears in Romania

30 GOAL

M Neutral Indifferent
[ satisfied Irrelevant

[ satisfied Indifferent
[l Satisfied Relevant

Count

IRELAND ROMANIA SPAIN
COUNTRY
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The ability toagree on the objectives has been satisfactory in the diffe@nitriesandis considered a

relevantcriterion by thestudentsHowever, there are smallnumber of students iltaly, Spainand Ireland

for whomthis aspecits irrelevantand unsatisfactory. e low value in Ireland is due to the high number of
missing data on the answers.

25 SHARING_GOAL

M Dissatisfied Indifferent
[H satisfied Irrelevant

[ satisfied Indifferent
[l Satisfied Relevant

207

1577

Count

10

0-

IRELAND ROMANIA
COUNTRY

Concerning the effectiveness thie intervention, the satisfactiongsiite high andit seemsvery relevant in

all countries.For a small numbepf students intaly, Irelandand Romanighis is a relevantaspectbut,
regarding satisfaction, they have a neutral position.
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301 EFFECTIVENESS

M Dissatisfied Irrelevant
[ Neutral Relevant

[ Neutral Indifferent

M Neutral Irrilevant

[ satisfied Irrelevant

[ Satisfied Indifferent
[0 satisfied Relevant

Count

IRELAND ROMANIA
COUNTRY

Another criterion consideredvery importantby the student$rom the different countriess the sense of
usefulnesf the interventionMost of these are very satisfiedThe lower valuesare recorded in Spain,
wherea number of studentsonsider themselvaseutral ordissatisfied.The fact worthy of attention ishe

proportion ofstudents whose judgment séitisfaction ismeutralbut who considerhis aspecsignificant (in
Italy, Ireland andSpain in particulgr
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304 USELFULNESS
M Dissatisfied Irrelevant
[H Neutral Relevant
[ Neutral Indifferent
M Satisfied Irrelevant
[ satisfied Indifferent
[l Satisfied Relevant
20
-
c
S
[}
O
107
o~

ALY IRELAND ROMANIA
COUNTRY

REFLECTIVITY SCALE
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Now we analyze the findings from the analysis of trends in the various groups from the
beginning to the end of the Narrative Mediation Path summarizagesults on the basis of
the mean value of each group at pre and post test.

TREND DEI GRUPPI (su medie)

4,50

A
4,00
3,50 -

3,00 & 7

' ) !
A - __— —4— ITALIA
] ’
° — —@—IRLANDA
S 2,00
F 1so ROMANIA
1,00 == SPAGNA
0,50
0,00

PRE POST

Input/outcome Indicator

It is relevant to observe that there is a strong increase in the values of the reflectivity scale

particularly evident for Italy. Of little impoaihce however is the increase in Ireland.

Another important aspect is the difference in scores which we can observe in Spain

with an average initially fairly low but with a growing trend at the end.

For Romania, instead there is a high score from the biegitimat is followed by an equally

remarkable increase.

In order to demonstrate the statistical significance in the different patterns, we have performed a
nonparametric

analysis of the data using two tests:

To check whether there has been an increaeireflective capacity as an index of the success

of the procedure and learning methodology adopted

a Wilcoxon test was performed, which revealed that most probably there has been a change in the results
reported,

below differentiated by country

1) WILCOXON TEST

30
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TesP
TOTAL SCORE REFLECTIVITY POSTiTOTAL SCORE

COUNTRIES REFLECTIVITY
ITALY Z -3,276

Sig. Asint. a 2 code ,001
IRELAND Z -, 775

Sig. Asint. a 2 code ,439
ROMANIA Z -2,496'

Sig. Asint. a 2 code ,013
SPAIN Z -3,000"

Sig. Asint a 2 code ,003

a. Based on negative ranks.

b. Wilcoxon test

As can be seen from the values shown in the table there is a very high significance for all countries except
Ireland (z-, 775, p> 0.5). It might be argued, therefore, that the differarfdbe scores obtained in the two

tests is not due to chance, but is an outcome of the Narrative Mediation Path.
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